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Our work in the critical perspective

• Aim: problematize social issues and unequal
relations of power (engagement with “real
possibilities of difference” (Pennycook, 2001)).

• Curriculum (“document of identity” (Silva,
2000)): puts into question conservative
eurocentric values by focusing on bodies
which are not inscribed in hegemonic spaces
of identity.
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Clothes
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Parts of the body

“Ain’t got no, I got life” by Nina Simone
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Routine
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Different regions of the world
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Narrative: life in the slums
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Theoretical Texts
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My aim in this study

Analyse the focus, given by Marco Túlio de
Urzêda Freitas (2012) in his master thesis, on
the articulation between the participants’
identities and their teaching practices, as well as
demonstrate the movement made by the
participants and the researcher concerning their
sexual identities.
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Curriculum Theories (Silva, 2000)

• Traditional theories: concentrate on technical aspects,
reproducing social norms and reinforcing dominant
identities: rich, male, Christian, white, and heterosexual.

• Critical theories: focus on ideology and power and put into
question existing social and educational arrangements and
dominant forms of knowledge.

• Post-critical theories: emphasize discourse, value the
subjectivities and the epistemological perspectives of
people who are marginalized, and are centered on the
differences constantly being produced and reproduced by
means of power relations (classism, heterosexism, racism,
etc).
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Identities

• Buttler (1991): effects of repeated discursive or semiotic
acts (performative): men are men not because they are all
the same, but because speech acts create a material reality
of what it is to be a man, which comes to be seen as typical.

• Louro (2004): men and women have always escaped from
legitimized sexuality and have lived out of its limits, but
homosexuality is only invented in the second half of 20th
Century. Since then, discourses of its deviant character are
opposed to discourses that defend its normality. The
struggle to affirm this new subject-position creates a new
binary (heterosexual & homosexual), contested by a post-
identity politics called queer. Queer “represents the
difference that cannot be assimilated or tolerated” (p. 38).
Queer theorists want “an epistemological change that
breaks with the binary logic and its effects: hierarchy,
classification, domination, and exclusion” (p. 45).
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Sexuality in Brazil

• 1980: it starts being discussed because of AIDS.

• 1996: it is included as a transversal theme in the
National Curriculum Parameters.

• 2011: suspension of the “anti-homophobia kit”,
which would be distributed in schools by the
Ministry of Education.

• 2015: removal of references to terms such as
“sexuality”, “gender identity” and “sexual
identity” from State and Municipal Education
Plans.
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Urzêda-Freitas’s research (2012)

• Aim: investigate a critical teacher education experience
with three male and two female teachers who taught
at the language center of the Universidade Federal de
Goiás.

• Reflective sessions: discussion on texts about critical
theory and critical pedagogy; reflection on the critical
lessons given by the participants; problematization of
the experience with critical English teaching.

• Research questions: analyse the participants’
perceptions about critical teaching before the practical
experience; discuss aspects, caveats, and barriers
present in their speeches during the experience with
critical English teaching; examine the consequences of
this experience for the participants. 13
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Clear focus on identities

• Methodology: “My aim was to encourage them to reflect
not only on their pedagogical practice, but also on how
these practices articulate with their life experiences and
the identities inscribed in their bodies.”

• Identities problematized in the research:
 Lúcio: homosexual.
 Rafael: homosexual.
 Júnior: black, poor, and homosexual.
 Marcela: white, blond, and middle class.
 Marília: middle class, and “heterosexual and others”.
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From life to class: participants
(first analysis)

• Lúcio: had had many conflicts in church and at
home after coming out (father: pastor): “I’ve
had enough of this discussion. Do you believe
fags should die? So, believe it! Explode
yourself by believing it! I don’t think like that”.
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From life to class: participants
(second analysis)

• Lúcio’s class event: a male student referred to his girlfriend
as “boyfriend” and then used the pronoun “he”. The
students laughed and the teacher asked why they had
laughed. A student said “why, because we expect him to be
normal”. Lúcio asked what it is to be normal. The student
said that normal is when a man loves a woman. So, the
teacher said he was a homosexual and asked the whole
group: am I abnormal? Then, a student who studied
psychology said, “it is normal because someone is living it”.
The male student insisted on saying he did not want to
have homosexual friends not to be confused with one. At
this moment, the teacher reminded them of the deaths
caused by the Christian Cruzades and by Hitler: “You are
doing the same thing today. You just don’t kill homosexuals
because you don’t have a gun or the power to kill and go
unpunished”.
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From life to class: participants
(third analysis)

• Lúcio: “There is no point in discussing
homosexuality because people will not change
their minds and for me it will be wearing”.

• None of them want to bring to class themes that
involve their own identity conflicts.

• Four teachers, except for Marília, affirm they do
not want to work with critical teaching (difficulty,
privilege of fluency over accuracy, knowledge of
social issues, context, and revelation of teachers’
and students’ identities)
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From life to class

• Researcher: concludes that “in critical language teaching,
positioning is not a matter of choice, but a condition to
work”. Hooks (2010): it is very difficult to enter the
classroom and leave our bodies out of it.

• My experience: very few teachers talk about their
“dissident” sexualities in class, even when they work with
critical perspectives.

• Nelson (1993, p. 146): “I degay things all the time. I remove
myself, my friends, my family, my community, my culture
from the picture”.

• Nelson (1993, p. 145): “Heterosexuals feel free to ‘come
out’ as straight everyday of the week.” “I have never had a
class where I haven’t been asked whether I’m married.”
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From class/research to life (researcher)
(introduction and final considerations)
• He was very good at dealing with the theme sexuality

in class, but he did not position himself as having an
“illegitimate” sexuality.

• Harding (1987, p. 9): the researcher’s identities must
be “placed within the frame of the picture that she/he
attempts to paint”.

• Introduction: this work talks about theoretical
transgressions (his approach to critical teaching) and
personal transgressions (the construction of a different
body since his childhood).

• Final considerations: reading about gender and
sexuality and watching the participants speak from the
standpoint of “strange” bodies made him come out
and position himself as “not heterosexual”.
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My final reflections

• The participants’ identities were brought to class and
the place of the body was problematized in the study,
contributing to the most unpredictable event: the
revealing of the researcher’s transgressive sexuality.

• Pedagogy of transgression: problematizing the
experience of English teachers with critical language
teaching (URZÊDA-FREITAS, 2012) → Language
teaching as transgression: body, identity discourses
and social change (URZÊDA-FREITAS, 2013).

• Cover: Male Nude Known as Patroclus (1780) by
Jacques Louis David.
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Urzêda-Freitas’s work: a
self-knowledge research,
a comprehensive and
intimate knowledge that
binds us personally to
what we study (Santos,
1988).
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